
OCDE PBIS 2018 Sustainability Symposium 
February 20, 2018

Scaling Up Tier 2 Data, Systems, Practices

 Susan Barrett
Mid-Atlantic PBIS Network at 
Sheppard Pratt Health System
sbarrett@midatlanticpbis.org 



My Goal

• Quick review
• Enhance Current Implementation with focus 

on social emotional competence and families
• Tier 2 System Features



Big Ideas- Change the World

How do we create platform for ALL stakeholders 
to demand priority for schools to be places that 
are:
•  Nurturing environments
• Focus on acquiring pro-social skills 
• Know how to generalize across settings 
• Know how to increase supports in effective, 

efficient way



What we know
• Increased prevalence rates (proportion), 

increased incidence rates (new cases)
• Priority and budgets primarily dedicated to 

academic supports
• Separate systems
• Discipline often is confused with punishing, 

shaming, blaming and excluding youth.
• Not enough staff trained in evidence best 

practices and implementation science
• Too many initiatives



But we also know that…

• 2 most important environments for building a 
pro-social society are:  1.) Family and 2.) 
Schools

• We are social beings and our ability to work 
as a group is what allowed our species to 
survive 

• Prevention Science works



Flipping the Script

• From organizing around academics to organizing around 
wellness

• From planning/organizing around individual needs to 
organizing overall environments to be nurturing

• From justice to increased supports within our discipline 
system

• From specific interventions to organizing whole child reform 
effort using public health framework

• From isolated departments and youth serving agencies to 
single system of delivery using public health framework 

• From reviewing data from a single/isolated view to 360 
view 

• From reactive to preventative, proactive



Wellbeing

• How does the larger culture impact outcomes 
for youth?

• How does the  context play a role in the 
prevalence rate and incident rate for 
depression, drug use, suicide?

• How can prevention science influence the 
approach to educating our youth?



Public Health Implementation 
Framework

Social Emotional and Behavioral Health

• We organize our resources 
– Multi-Tier Mapping, Gap Analysis 

• So kids get help early
– Actions based on outcomes (data!), not procedures

• We do stuff that’s likely to work
– Evidence-Based interventions

• We provide supports to staff to do it right
– Fidelity: Benchmarks of Quality

• And make sure they’re successful
– Coaching and Support
– Progress monitoring and performance feedback
– Problem-Solving process
– Increasing levels of intensity
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SWPBIS Experimentally Related to:1. Reduction in problem behavior2. Increased academic performance3. Increased attendance4. Improved perception of safety5. Reduction in bullying behaviors6. Improved organizational efficiency7. Reduction in staff turnover8. Increased perception of teacher efficacy
9. Improved Social Emotional competence



Universal

Targeted

Intensive
MTSS

Academic RtI + 
PBIS + Mental 

Wellness
Framework

Anxiety

Reading/Writing

Friendships 

Suicidal Ideation

Social Skills

Photography

Attendance

Nurturing Environments?



Setting the Stage for Advanced Tiers

• Layered and Connected to Tier 1
• Resist urge to individualize- build routine for 

sort students by need into groups
• Think about your teaming process. Is it 

effective and efficient.
• If you start to panic, then you need to 

enhance or improve Tier 1.



***What if we enhanced what we 
currently do?

School Employed and Community Employed 
Staff use community and school data to assess  

the needs of young people in their school 
community and, together as an integrated team, 

select evidence based practices that  match  
specific needs.



School Data → Community Data Student 
and System level

• Academic (Benchmark, 
GPA, Credit accrual etc)

• Discipline
• Attendance
• Climate/Perception
• Visits to Nurse, 

Social Worker, 
Counselor, etc

• Screening from one 
view

• Community 
Demographics

• Food Pantry Visits
• Protective and Risk 

Factors
• Calls to crisis centers, 

hospital visits
• Screening at multiple 

views 



Other Datasets
Using Census (income, family

structure, population)

Positive Assets
• Parks & Playgrounds
• Hospitals
• Community Centers
• Recreation Centers
• Libraries
• Religious Buildings

Potential Risk Factors
• Alcohol Outlets
• Crime
• Vacant Housing
• Fast food outlets
• Lottery/Gambling 

Outlets





***What if ?

We…. 

focused on are specific ways that everyone 
teaches social emotional skills across ALL 
settings and content areas… everyday!!

…and we use our data to prioritize the skills we 
teach…



Teaching 
Matrix

SETTING

All 
Settings Hallways Playground

s Cafeteria
Library/

Computer 
Lab

Assembly Bus

Respect 
Ourselves

Be on task.
Give your 

best effort.
Be 

prepared.

Walk. Have a plan.

Eat all your 
food.
Select 

healthy 
foods.

Study, read, 
compute. Sit in one spot. Watch for 

your stop.

Respect 
Others

Be kind.
Hands/feet 

to self.
Help/share 

with 
others.

Use normal 
voice 

volume.
Walk to 

right.

Play safe.
Include 
others.
Share 

equipment.

Practice good 
table 

manners

Whisper.
Return books.

Listen/watch.
Use 

appropriate 
applause.

Use a quiet 
voice.

Stay in your 
seat.

Respect 
Property

Recycle.
Clean up 
after self.

Pick up litter.
Maintain 
physical 
space.

Use 
equipment 
properly.

Put litter in 
garbage can.

Replace trays 
& utensils.
Clean up 

eating area.

Push in 
chairs.

Treat books 
carefully.

Pick up.
Treat chairs 

appropriately.

Wipe your 
feet.
Sit 

appropriately.

Ex
pe

ct
at

io
ns

1. Expectations
2.  NATURAL CONTEXT 

(Locations)

3.  Rules or Specific 

Behaviors 

What does our curriculum look like?



Specific Behaviors + Social-Emotional 
Skills

Expectation
Specific Behavior AND 
Social Emotional Skill

Be Safe
Keep hands and feet to self

I tell an adult when I am worried about a 
friend.

Be Respectful

Use the signal to ask a public or private 
question.

Make sure everyone gets a turn.

Be Responsible
Turn in all work on time

Check in with my feelings during the day



Specific Behaviors + Pro-Social Skills

Specific Behaviors
• Throw paper in the waste 

can
• Use the right side of the 

stairway
• Bring all materials to class
• Keep hands, feet, and other 

objects to yourself

Pro-Social Skills
• Choose kindness over being 

right; pick up trash even if it 
isn’t yours

• Encourage others; tell peer 
they did a good job



Teaching 
Matrix

INCORPORATE Coping Strategies for Managing Stress

All 
Settings Halls Playgrounds Lunch

Library/
Comput
er Lab

Assembly Bus

Respectful

Be on task.
Give your 
best effort.

Be 
prepared.

Walk. Have a plan.
Study, 
read, 

compute.

Sit in one 
spot.

Watch for 
your stop.

Achieving 
& 

Organized 

Be kind.
Hands/feet 

to self.
Help/share 
with others.

Use 
normal 
voice 

volume.
Walk to 

right.

Share 
equipment.

Include others.

 

Whisper.
Return 
books.

Listen/watc
h.

Use 
appropriate 
applause.

Use a 
quiet 
voice.
Stay in 

your seat.

Responsible
Recycle.
Clean up 
after self.

Pick up 
litter.

Maintain 
physical 
space.

Use equipment 
properly.

Put litter in 
garbage can.

Push in 
chairs.
Treat 
books 

carefully.

Pick up.
Treat chairs 

carefully.

Wipe your 
feet.

Ex
pe

ct
at

io
ns

1. Expectations
2.  NATURAL 

CONTEXT (Locations)

3.  Rules or Specific 

Behaviors 

Have a lunch 
plan and choose 
quiet or social 

lunch area

Invite friends to 
join me 

Invite those 
sitting alone to 

join in

Use my breathing 
technique

Listen to my signals 





Teaching 
Matrix

INCORPORATE BULLY PREVENTION / INTERVENTION

All 
Settings Halls Playgrounds

If you see 
Disrespect

Library/
Comput
er Lab

Assembly Bus

Respectful

Be on task.
Give your 
best effort.

Be 
prepared.

Walk. Have a plan.
Study, 
read, 

compute.

Sit in one 
spot.

Watch for 
your stop.

Achieving 
& 

Organized 

Be kind.
Hands/feet 

to self.
Help/share 
with others.

Use 
normal 
voice 

volume.
Walk to 

right.

Share 
equipment.

Include others.

 

Whisper.
Return 
books.

Listen/watc
h.

Use 
appropriate 
applause.

Use a 
quiet 
voice.
Stay in 

your seat.

Responsible
Recycle.
Clean up 
after self.

Pick up 
litter.

Maintain 
physical 
space.

Use equipment 
properly.

Put litter in 
garbage can.

Push in 
chairs.
Treat 
books 

carefully.

Pick up.
Treat chairs 

carefully.

Wipe your 
feet.

Ex
pe

ct
at

io
ns

1. Expectations 2.  NATURAL 

CONTEXT (Locations)

3.  Rules or Specific 

Behaviors 

WALK: Invite 
people 

who are being 
disrepected to  
to join you and 

move away.

Invite those 
who are 
alone to 
join in. 

STOP: 
Interrupt & 

model respect, 
rather than 

watch or join in

Stop: Interrupt, 
Say “that’s not ok.”

Walk: Walk away  
Don’t be an audience

Talk: 
REPORT to an adult



***Now, imagine if we…

• Use that same logic at home and in our 
communities…



PBIS Matrix for Home

• .

I am respectful        Listen to my parents
Be truthful to my parents
Play cooperatively
Speak nicely to others

I am responsible Put away my toys, bike, and equipment
Help with jobs at home
Follow my parents’ directions
Share Thursday folder with parents

I am safe Play safely with others
Stay in designated areas
Stay away from strangers
Wear bike helmet and equipment

I am prepared Finish homework and share with parent
Pack backpack at night for school the next day
Go to bed on time
Get up and get ready for school when called



Getting up 
in the 
morning

Getting to 
school

Clean-up 
time

Time to 
relax

Homework 
time

Mealtime Getting 
ready for 

bed

         H
HELP OUT

O
OWN YOUR 
BEHAVIOR

M
MANNERS 

COUNT

E V E R Y D A Y



Expectation At SCHOOL            
it looks like…

At HOME                  
it looks 
like…

For MYSELF, 
this looks 
like…

In my 
NEIGHBORHOOD    
it looks like…

Be Safe

• Keep hands 
and feet to 
self

• Tell an adult 
if there is a 
problem

Be Respectful

• Treat others 
how you want 
to be treated

• Include 
others

• Listen to 
adults

Be 
Responsible

• Do my own 
work

• Personal best 

• Follow 
directions

• Clean up 
messes



Expectation At SCHOOL            
it looks like…

At HOME                  
it looks like…

In my 
NEIGHBORHOOD    
it looks like…

Be Safe

• Keep hands and 
feet to self

• Tell an adult if 
there is a 
problem

• Protect your 
friends and 
family

• Don’t talk back

• Stick up for your 
friends

• Don’t back down

• Look the other 
way

Be Respectful

• Treat others how 
you want to be 
treated

• Include others

• Listen to adults

• Do exactly what 
adults tell you 
to do

• Don’t stand out

• Don’t bring 
shame

• Text back within 
30 seconds

• Be nice to 
friends’ parents

• Share food

Be Responsible

• Do my own work

• Personal best

• Follow 
directions

• Clean up 
messes

• Help your family 
out first

• Own your 
mistakes

• Share credit 
for successes

• Have each 
other’s backs

• Own your 
mistakes

• Check in about 
what to do



posters



Sustaining PBIS Implementation 
Community-wide

• External Coach from the community setting

• Monthly Community-wide Leadership Team mtgs.

• Monthly Community-wide Coaches meetings

• Annual assessment of implementation

• Family/Community Forum/s

• On-going training (new summer staff at pool/park etc.)

• Picnic and other community events





*** What if….

• We looked at attendance, tardiness, behavior 
referrals, suspensions, grades, visits to nurses 
office and loitering in hallway as an indication 
that our students and youth more social 
emotional supports?

…and exclusionary responses will make it 
worse?



 
Broaden Use of Data:

Focus on Internalizing Issues





***What if…

• We screened every student just like we 
provide vision and hearing screenings?



UCLA to offer free mental health 
screening, treatment to all incoming 

students
•  10,000 incoming freshmen and transfer students will 

receive the first invitations to join the effort in the next few 
weeks. The voluntary screening will then be opened up to 
the campus community, including the health system, with 
the goal of incorporating 100,000 people in the research 
study, making it the largest and most comprehensive 
depression study ever undertaken.

• The results will help inform research on depression and 
mental health and those who are found to be at risk for 
depression or who have depression will be offered a free, 
eight-week cognitive behavioral treatment program with 
the option of receiving additional support based on the 
severity of their symptoms. 



Ask the Families!
Parent Screener for ALL students transitioning to Middle school

Missoula, MT
Adapted from Dishion et al
https://reachinstitute.asu.edu/
 



***What if…

• We decreased the time between identifying a 
student need and providing additional 
supports?

Label, diagnosis, insurance plan should never 
be a factor when someone needs help!



SYSTEMS        DATA          PRACTICES
Tier 2



Supporting
Staff 

Behavior

Supportin
g

Decision
Making

Supporting
Student 

Behavior

Positive
Behavior
Support

SYSTE
M

S

PRACTICES

D
ATA

OUTCOMES

Social Competence &
Academic 

Achievement

Adapted from “What is a systems 
Approach in school-wide 
PBS?”OSEP Technical Assistance 
on Positive Behavioral 
Interventions and Supports. 
Accessed at 
http://www.Pbis.org/schoolwide.ht
m 



All youth interspersed 
with 

all adults. All staff are 
supporting all youth.

Tier 1 

Tier 2

Tier 3

Groupings of youth that 
are being supported by 

1-2 adults at a time

Individual students that 
are receiving support 

from individualized 
teams of adults

Students

Staff

PBIS
STAFF TO STUDENT 

RATIO



 

Tier 1/Universal 
School-Wide Assessment

School-Wide Prevention Systems

SIMEO Tools:    
HSC-T, RD-T, EI-T

   Check-in/ 
Check-out (CICO)

Group Intervention with 
Individualized Feature                 
(e.g. Mentoring)

Brief Functional Behavior Assessment/
Behavior Intervention Planning 
(FBA/BIP)

Complex or Multiple-domain 
FBA/BIP

Wraparound / 
RENEW

       ODRs, credits
            Attendance, 
       Tardies, Grades, 
                DIBELS, etc.

Daily Progress 

    Report (DPR) 
          (Behavior and 

                   Academic Goals) 

Competing Behavior        
   Pathway, Functional 
    Assessment Interview, 
               Scatter Plots, etc.

  Social/Academic 
Instructional Groups (SAIG)

A Multi-Tiered System of Support for Behavior

Adapted from T. Scott, 2004

Tier 2/
Secondary  

Tier 3/

Tertiary

In
te

rv
en

tio
n

A
ssessm

ent



SYSTEMS
Tier 2



We want to systematize 
the way we…

• Communicate

• Do Discipline

• Include Student Voice

• Team

• Hold Meetings

• Create Data Driven Decision Rules

• Etc.



Using CICO as the “Organizer”

•Intervention 
•Screening Tool
•Data Collection

progress monitoring
fidelity

•RFA easy and 72 hour 
turnaround time=Teacher 
Support
•Formal Documentation



Tier 1

Tier 2

Tier 3

Layering of Support
More individualization as student needs increase/intensify



Time to Chat!

▪ How are decisions made about 
when to give a youth MORE support?
▪ When s/he will be supported by the Clinician?

▪ What does that process look like?

▪ If it is decided that a youth needs more 
support, how does s/he get that support?

▪ Would you say that these processes are 
systematized, or are they subjectively 
decided each time (meaning, a 
conversation is had in order to make a 
decision)?



CICO
Check In Check Out

SAIGs
Social / Academic Instructional 

Groups

Groups with 
Individualized 

Features

Layering of Support
More individualization as student needs increase/intensify



PBIS 3 Tiered System of Support
(Model #1- LARGE number of resources)

CICO Intervention 
Coordinator

SAIG Intervention 
Coordinator

Mentoring 
Intervention 
Coordinator

CICO Facilitator

CICO Facilitator

CICO Facilitator

SAIG Facilitator

SAIG Facilitator

SAIG Facilitator

Mentoring 
Facilitator

Mentoring 
Facilitator

Tier 2 School-Based Coach



Who can do what?

       Coordinator
• Organizes and/or 

oversees the specific 
interventions such as 
CICO, S/AIG & Group 
with Individual 
Features 

• Roles include: 
scheduling meetings, 
review & collect data 
to share during team 
meetings, etc…

         Facilitator
• Directly provides 

intervention support 
services to 
youth/families

• Roles include: meeting 
with students for CICO, 
running groups



3-Tiered System of Support 

Necessary Conversations (Teams)

 CICO

SAIG

Group w. 
individual

feature

Complex

FBA/BIP

Brief Function-Based 
Problem Solving 

Team

Tertiary 
Systems Team

Brief 

FBA/
BIP

Brief 
FBA/BIP

WRAP
RENEW

Secondary 
Systems 

Team
Plans SW & 
Class-wide 

supports

Uses Process data; 
determines overall 

intervention 
effectiveness

Standing team; uses 
FBA/BIP process for 
one youth at a time

Uses Process data; 
determines overall 

intervention 
effectiveness

Universal
Team

Universal 
Support



Understanding Types of 
Groups

Monitor Data, Select Practice, Install Systems

B
a

si
c

C
o

m
p

le
x

• Behavior– Core 
Curriculum 
taught by 
teacher daily to 
all

• Small group 
taught inside 
classroom weekly 
by teacher or 
support teacher

• Self-managemen
t cards for some 
students

• Pro-Social 
Skills-Core SEL 
curriculum 

• Taught by 
range of staff 
with teaching 
background

• Outside of the 
Classroom

• 2/week

• Coping Skills- 
pulled from SEL 
curriculum

• Add emotional 
regulation 
feature

• Taught by staff 
with technical 
skills

• Inside of the 
Classroom

• 2/week

• Coping Power
• Taught by Staff 

with advanced 
technical skills

• Outside of the 
Classroom

• Daily

REMEMBER to Consider:  structure, skills taught, staff skills, location, and 
frequency

Matched to student need with instructional focus, skilled staff (i.e. group 
dynamics, content, behavior science, clinical)



Time to Chat!

▪ How are these conversations 
similar or different to the ones that are 
currently taking place in your school(s)?

▪ What is different or the same?

▪ What might be some of the barriers that 
would come up with trying to have 
conversations like these?



General Education & Special Education

Tier 1/Universal 
School-Wide Assessment / School-Wide Prevention Systems

Check-In-Check-Out

Check-In-Check-Out
with Individualized 

Features

Social/Academic 
Instructional Groups

Mentoring

Brief Function-Based Problem 
Solving

Individualized Team Development:
Complex Function-Based Problem Solving

Person-Centered Planning



Time to Chat!

• How are you able to report out 
(using data) on whether or not the work 
that your clinicians are doing with 
students, is effective?

• What do you/they use to monitor 
outcomes?  
–Student Outcomes?
–Fidelity of intervention(s)?



Clinicians- moving from being the only response to 
identified social emotional needs, to being social 

emotional leaders of the building.

TO

Helping to build the capacity 
of the rest of the staff



Coaching/Consultatio
n

Coaching/Coordinatio
n

Coaching/Facilitation

The Role of the School-Based 
Clinician at All Three Tiers



PRACTICES
Tier 2



Critical Features of Tier 2 Interventions

1.   Intervention linked directly to school wide   
  expectations and/or academic goals.

2.   Intervention continuously available for student   
  participation.

3.   Intervention is implemented within 3 school  
  days of determining the student is in need of 
  the intervention

4.   Intervention can be modified based on 
  assessment and/or outcome data



Critical Features continued

5. Intervention includes structured prompts for 
what to do in relevant situations.

6. Intervention results in students receiving 
positive and/or corrective feedback from 
staff.

7. Intervention includes a school-home 
communication exchange system at least 
weekly.



Critical Features continued

8.   Orientation process and introduction to 
materials   
      is provided for students as they begin the 
      intervention

9.   Orientation to and materials provided for 
staff/
      sub’s/volunteers who have students using 
the 
      intervention. Ongoing information shared 
with 
      staff.

10. Opportunities to practice new skills are 
provided 
      daily.



CHECK IN CHECK OUT



CICO (BEP*) Cycle
Behavior Education Program

Weekly BEP 
Meeting

9 Week Graph 
Sent

Program 
Update

EXIT

BEP Plan

Morning 
Check-In

Afternoon 
Check-In

Home 
Check-In

Daily Teacher 
Evaluation

Source: Crone, D.A., Horner , R.H. and Hawken, L.S., 
2004



Data-Based Decision-Rules: 
Sample to Consider

a) Identification for CICO  (IN):  
▪ Youth is identified by Universal Screener, has 2 or more 

ODRs, 10% out of class time, open referral
b) Progress-monitoring (ON):

▪ DPR data is collected daily & reviewed every other week. 
Data is collected for 4-6 weeks (individual buildings decide 
whether 4 or 6 weeks will be better for their students).

c) Exiting/transitioning  (OUT):
▪ Youth received a total of 80% of DPR points averaged per 

day/week for 4 weeks and has had no new ODRs or 
attendance concerns. Youth will be transitioned into being 
a CICO student mentor.



CICO WITH 
INDIVIDUALIZED 
FEATURES



CICO with individualized features

• This is an intervention that adds support to 
generic CICO.

• Teachers choose these more individualized 
options on the reverse request for assistance 
(RRFA).

• Teachers are given the option to choose from 
these features after CICO was not enough support 
for a student.



CICO with individualized features

• Options are pre-determined and 
communicated to all stakeholders. 

• Secondary systems team designs the options 
for the building.

• Quick & Efficient

• A list of specified options teachers can choose 
from listed on  the reverse request for 
assistance 



Examples of CICO with Individualized 
Features

• Example one: 
Extra check in time before/after lunch with secretary 

in office

• Example two:
Peer accompanies student to check in at beginning of 

day and check out at end of day

• Example three:
Check in with supportive adult prior to a difficult class 

period

Examples of CICO with 
Individualized Features



Reverse 
Request 

for 
Assistance 

Form
(example)



SAIG

Social Academic Instructional Groups



▪ Three types of skill-building groups: (vs. therapeutic)

1) Pro-social skills
2) Problem-solving skills
3) Academic Behavior skills

▪ These are often the skill groups that are coordinated by 
Social Workers, Counselors & Psychologists but 
facilitated by non-clinical staff
– Teacher Assistants, Behavior Interventionists, librarians, custodians, 

resource officers, etc. who facilitate the interventions

▪ Best if involves use of Daily Progress Report (generalize)

▪ Rolling enrollment- students can enter at any time 
(and ideally within 3 days of identification)

Social Academic Instructional 
Groups (SAIGs)



DATA

• Student Outcome Data
• Fidelity Data



• Student has ? consecutive minor classroom reports 

• Student has 2-5 ODR’s

• Student has 1Suspension

• Student experiences more than  ?  minutes out of 
instruction 

• Student misses more than  ?  days unexcused absences

• Student- incomplete classwork/homework

• Tardies

• Other indicators:

Possible Decision Rules:  Behavior
If it’s predictable, it’s preventable… 



Time to Chat!

• How are you able to report out 
(using data) on whether or not the work 
that your clinicians are doing with 
students, is effective?

• What do you/they use to monitor 
outcomes?  
–Student Outcomes?
–Fidelity of intervention(s)?



Sample Student Outcome Data 
Sources

▪ Classes passed, credits earned, grades
▪ Attendance- classes and days
▪ Behavior problems- (SWIS)
▪ Employment, internships, clubs 
▪ Community participation
▪ Other activities that relate to post-school goals
▪ (College visits or applications, driver’s license, etc.)

▪ Tracking performance on assignments, quizzes, tests, 
homework (check in/check out)
▪ Behavior problems
▪ Employment, internships, vocational programs
▪ Housing, relationships at home
▪ What the student needs



Daily Progress Report (DPR) 
Sample

NAME:______________________  DATE:__________________

EXPECTATIONS
1st block 2nd block 3rd block 4th block 5th block 6th block 7th block

Be Safe 2      1      0 2        1        0 2        1        0 2        1        0 2        1        0 2        1        0 2        1        0

Be Respectful 2        1        0 2        1        0 2        1        0 2        1        0 2        1        0 2        1        0 2        1        0

Be Responsible 2        1        0 2        1        0 2        1        0 2        1        0 2        1        0 2        1        0 2        1        0

Total Points

Teacher Initials

Mark will keep hands 
to self

Mark will hold up a 
yellow card to 

indicate needing a 
break

Mark will fill out 
assignment notebook

“Individualized 
Student Card 

for Mark” 
(FBA/BIP)

Replacement 
behavior

Possible behaviors taught in previous SAIG 
groups

“Social & 
Academic 

Instructional 
Groups”

(sample academic skills 
group)

Walk to class
Keep hands to self

Use appropriate  
language

Raise hand to speak

Bring materials 
Fill out assignment 

notebook



The card is NOT the 
intervention!

• Positive adult interactions
• Constructive corrective feedback



Is it a 
student 
issue?  

OR 
A system(s) 

issue?



Different Types of Data 
throughout the Tiers

Tier 1
– Student Outcome data (all school trends)
– Fidelity of Intervention data

• BOQ or Tiered Fidelity Inventory (TFI) (Self Assessment with External Coach)
• SET (External Evaluation)

Tier 2
– Student Outcome data (groups/individuals)
– Fidelity of intervention data

• Tier 2/3 Tracking Tool
• Tiered Fidelity Inventory (TFI)
•  Individual Student Systems Evaluation Tool ISSET (External Evaluation)

Tier 3
– Student Outcome data (individuals)
Fidelity of Plan data / Facilitator data
– Fidelity of Intervention data

• Tiered Fidelity Inventory (TFI)
• Tier 2/3 Tracking Tool
• ISSET (External Evaluation)



You can find it 
here





PBIS ASSESSMENT 2

• TFI – Tiered Fidelity Inventory -  now available 
on PBIS Assessment or www.pbisapps.org 

• TFI measures SWPBIS implementation at all 
three tiers

• TFI based on earlier fidelity surveys (SET, BoQ, 
TIC, SAS, BAT)

• School Systems Planning Teams complete



Tiered Fidelity Inventory



Total Score (TFI)



Subscales (TFI)



Time to Chat!

▪ What data do you currently look at?
▪ How often?

▪ Who pulls data?

▪ How often is it shared out with staff?

▪ Who can you consider for data for the 
different interventions?

▪ Etc.



WRAP UP
Questions, Follow-up, Final Comments


